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1. School Leadership and Districtwide Diagnostics 

Vision. Agreed upon statements that  provide a clear purpose and goal for  meet ing;  descr ibes the mutual benefit  for all members, youth 

and fam ilies. Pr incipals of high-achieving schools communicate to all stakeholders that  learning is the school's most  important  m ission 

(Cot ton, 2003;  Marzano et  al., 2005) . 

 

Student  Leadership. Highly effect ive leadership also provides clar ity of purpose and st rategic planning, leads collect ive inquiry into best  

pract ice and current  reality, is act ion or ientated, focuses on results, and builds st rong leaders who empower others. (DuFour, DuFour, 

Eaker, & Karnahek, 2006) . One consistent  f inding in the research is the importance of well-st ructured opportunit ies for collaborat ion that  

allow school leaders to work in closer partnership with their teachers and students to establish sustained, cont inuous improvement  systems 

rooted in ongoing data analysis. (Chenoweth, 2009) . Many st rong leaders know how to have "courageous conversat ions"  about  race and 

culture as they lead to close the achievement  gaps. (Annie E. Casey Foundat ion, 2014;  Schumann, Zaki, & Dweck, in press;  Singleton & 

Linton, 2005) . 

 

Dist r ictw ide Diagnost ics -  Data Analysis and Early W arning System s. States, dist r icts and schools have developed comprehensive, 

longitudinal, student  level databases that , at  a m inimum, include data on student  absences, grade retent ion, and low academ ic 

achievement , e.g. an Ear ly Warning System . Data should be reviewed regular ly, with a part icular emphasis before the t ransit ions to m iddle 

school and high school. Data systems support  a realist ic diagnosis of the number of students who dropout  and help ident ify individual 

students at -high r isk of dropping out . A well- implemented ear ly warning system can help educators and others ident ify students at - r isk of 

dropping out  and assign and monitor intervent ions to keep them on track for graduat ion and increasing local and state graduat ion rates. 

2. Family and Community Relationships 

Student  and Fam ily Characterist ics.  Understanding the student 's personal or fam ily character ist ics that  may impact successful school 

part icipat ion and complet ion will give educators a bet ter understanding the student ’s learning diff icult ies. Once the teacher is aware and 

acknowledges the impact of these character ist ics, he or she will have more pat ience with the student  and tools to create a safe, 

personalized learning environment  that  results in helping students feel secure and included when learning is taking place. 

 

Fam ily Engagem ent . Research consistent ly f inds that  fam ily engagement has a direct , posit ive effect on youth achievement  and is the 

most  accurate predictor of a student 's success in school. When all groups in a community provide collect ive support to the school, a st rong 

infrast ructure sustains a car ing and support ive environment where youth can thr ive and achieve. 

 

Com m unity Relat ionships. When all groups in a community provide collect ive support  to the school, a st rong infrast ructure sustains a 

car ing and support ive environment  where youth can thr ive and achieve.  

3. Student-Educator Learning Supports 

Mentoring. The pract iced art  of developing and maintaining posit ive and helpful human relat ionships. Mentor ing is a one- to-one car ing, 

support ive relat ionship between a mentor and a mentee that  is based on t rust , and is an effect ive st rategy for working with youth in at - r isk 

situat ions and in need of role models and a posit ive support system. 

 

Tutoring and Academ ic Support . Tutor ing, also a one- to-one act iv ity, focuses on academ ics and is an effect ive pract ice when addressing 

specific needs such as reading, wr it ing, or math competencies. Addit ional academ ic support  and enr ichment improves academ ic 

performance. These act iv it ies should be implemented in conjunct ion with other recommendat ions that  serve students with disabilit ies and 

youth in at - r isk situat ions that  are part  of the dist r ict 's comprehensive dropout  prevent ion programs. Opportunit ies out  of inst ruct ional t ime 

are discussed and available. 

4. Effective Instruction and Targeted Interventions 

Personalized Learning Environm ents. A personalized learning environment  creates a sense of belonging and fosters a school climate 

where students and teachers get  to know one another and can provide academ ic, social, and behavioral encouragement . "Environment"  

includes school and classroom  st rategies w orking together to create a safe and inclusive environment  that  is welcom ing to both 

students and fam ilies. Students find new and creat ive ways to solve problems, achieve success, and become lifelong learners when 

educators show them that  there are different  ways to learn. 

 

Rigorous and Relevant  I nstruct ion. Rigorous and relevant  inst ruct ion bet ter engages students in learning and provides the skills 

needed to graduate and to serve them after they leave school. Engagement  can be increased by providing students with the necessary 

skills to complete high school and by int roducing students to postsecondary opt ions. Technology courses offer some of the best  

opportunit ies for  deliver ing inst ruct ion, while engaging students in authent ic learning, addressing mult iple intelligences, and adapt ing to 

students' learning styles. 

 

Classroom  Behavior and Socia l Skills Proficiency. Students are provided the opportunity to learn, develop, and pract ice classroom 

behavior and social skills. Staff are provided professional development  to ident ify their personal biases and support  students to be 

prepared for meet ing their  postsecondary goals related to educat ion and t raining, employment , and independent  liv ing.  
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